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Science

Light

To know about key areas and
individuals in biology,
chemistry and physics

● recognise that they need light in order to see things and that
dark is the absence of light

● notice that light is reflected from surfaces
● recognise that light from the sun can be dangerous and that

there are ways to protect their eyes
● recognise that shadows are formed when the light from a light

source is blocked by an opaque object
● find patterns in the way that the size of shadows change
● recognise that light appears to travel in straight lines
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● use the idea that light travels in straight lines to explain that
objects are seen because they give out or reflect light into the
eye

● explain that we see things because light travels from light
sources to our eyes or from light sources to objects and then to
our eyes

● use the idea that light travels in straight lines to explain why
shadows have the same shape as the objects that cast them

● about safe and unsafe exposure to the sun, and how to reduce
the risk of sun damage, including skin cancer

To be able to plan, carry out
and draw conclusions from
investigations in these areas

Shadows
a)free investigation into shadow formation i.e relationship between
object shape and shadow, effect of translucency.
b)using systematic, fair testing to determine the relationship
between size of shadow and distance from light source.
Sun exposure
Investigation using UV sensitive beads and different factors of sun
cream. Children could make indicator bracelets/keyrings when the
investigation is complete.

Key Assessment Oracy
Outcome

Produce a video/lead a session for KS1 pupils, explaining how to
make a shadow puppet theatre.

Sound

To know about key areas and
individuals in biology,
chemistry and physics

● identify how sounds are made, associating some of them with
something vibrating

● recognise that vibrations from sounds travel through a medium
to the ear

● find patterns between the pitch of a sound and features of the
object that produced it

● find patterns between the volume of a sound and the strength of
the vibrations that produced it

● recognise that sounds get fainter as the distance from the
sound source increases

To be able to plan, carry out
and draw conclusions from
investigations in these areas

How does sound travel?
Look at how sound from e.g. a tuning fork travels through different
media. Older children should be able to link to their previous work on
particle theory of matter.
Pitch and volume
Using various pitch and percussion instruments, children should
work systematically to find the relationship between vibration and
pitch and vibration and volume (progression will be seen in the
amount of scaffolding required)

Key Assessment Oracy
Outcome

Design a pair of ear defenders and produce an advert/Dragon’s Den
pitch explaining why their product is superior, showing an
understanding of how sound works.
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States of Matter

To know about key areas and
individuals in biology,
chemistry and physics

● compare and group materials together, according to whether
they are solids, liquids or gases

● observe that some materials change state when they are heated
or cooled, and measure or research the temperature at which this
happens in degrees Celsius (°C)

● identify the part played by evaporation and condensation in the
water cycle and associate the rate of evaporation with
temperature

To be able to plan, carry out
and draw conclusions from
investigations in these areas

Investigate the melting point of various substances.

Investigate the rate of evaporation in various locations around
school.

Forces and Magnets

To know about key areas and
individuals in biology,
chemistry and physics

● compare how things move on different surfaces
● notice that some forces need contact between 2 objects, but

magnetic forces can act at a distance
● observe how magnets attract or repel each other and attract

some materials and not others
● compare and group together a variety of everyday materials on

the basis of whether they are attracted to a magnet, and identify
some magnetic materials

● describe magnets as having 2 poles
● predict whether 2 magnets will attract or repel each other,

depending on which poles are facing
● explain that unsupported objects fall towards the Earth because

of the force of gravity acting between the Earth and the falling
object

● identify the effects of air resistance, water resistance and
friction, that act between moving surfaces

● recognise that some mechanisms including levers, pulleys and
gears allow a smaller force to have a greater effect

To be able to plan, carry out
and draw conclusions from
investigations in these areas

Pattern seeking: Children test a variety of materials to see if they are
magnetic.

Fair testing: Design an investigation to test how far a toy car travels
on different surfaces.
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History
Non-European Society: The Mayans

To know how key historical
events and periods are
connected

Children should learn (that):
● The Maya were an ancient civilisation of people who lived in an

area that used to be known as Mesoamerica. The Maya lived
there 4000 years ago . (2000BC)

● The Maya lived in an area of North America that was known as
Mesoamerica but which is now the countries of Mexico,
Guatemala, Honduras, El Salvador and Belize. This area is often
referred to as Central America today.

● The first Maya cities developed around 750 BC.
● Like the Ancient Egyptians, Mesoamerican geography and

farming techniques enabled the civilisation to grow.
● Each city has its own king who had complete control over his

subjects.
● One of the most famous rulers was K’inich Janaab Pakal (Pakal

the Great).
● The lives of the Maya revolved around religion. The Maya

believed in hundreds of different nature gods who ruled people’s
lives and decisions. Cities had special temples where people
went to worship and offer the gods gifts. (Human sacrifice) eg.
Chichen Itza

● The Maya had a writing system made up of over 800 glyphs.
● The Mayan number system involved using lines, dots and shells.

They also invented the concept of zero.The Mayans developed
the science of Astronomy and calendar systems. They loved
reading the stars.

● No one knows exactly why the great Mayan cities fell into
decline. Theories include: disease, drought etc

● The Mayan civilisation didn’t end completely and small groups
of Maya continue to live in the rainforests and volcanic
mountains of Mesoamerica.

To be able to ask and answer
questions through the critical
analysis of a variety of sources

To investigate why the Mayans were successful:
Diamond 9 activity to prioritise the reasons why the Mayan empire
grew. Make links to Ancient Egypt- River Nile, but Mayans had jungle
and mountains. Write speech bubbles in response to “ I know it’s
difficult to know for sure why the Maya grew so strong, but why do
YOU think they did?

Outcome: Why did the Mayan Civilisation grow so strong and why
did it decline?  Mini essay: intro; paragraph about the rise; paragraph
about the fall; conclusion.
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Key Assessment Oracy
Outcome

Each team has to advocate its particular theory. They visit the
evidence bank, carefully select only relevant material and then,
against the clock make their case. Write a tweet:
#declineofMayancivilisation

Equality: A thematic study of the changing role of women across different historical
periods

To know how key historical
events and periods are
connected

Children should learn that:
● The status of women in society and the equality they’ve shared

with men has changed over time.
● The status of women in society can broadly be understood by

looking at their rights with regards to employment, owning
property and politics.

● Whilst we can use historical evidence to make generalisations
about the status of women in different historical periods, there
will always be exceptions usually due to social class.

● The roles and rights of women differed in ancient civilisations.
● Ancient Greek women were not considered citizens (they were

considered the property of their husbands) and therefore could
not vote.  Their role was in the house which they couldn’t leave
without their husband’s permission.

● Society in the Greek city state of Sparta was very different,
allowing women to own businesses and even become warriors.

● Ancient Roman women shared almost equal rights with Roman
men (they could partake in education, business and trade).
They were allowed to own property but were not entitled to vote
or hold public office.

● In Anglo-Saxon England, sons and daughters were considered
equally important.

● Only a few girls and boys learned to read and write, however,
many women from wealthy families were well-educated and
literate.

● Girls and women predominantly worked in the home. They were
in charge of housekeeping, weaving cloth, cooking meals,
making cheese and brewing ale but this would depend greatly
on their social class.

● Where marriage was concerned, Anglo-Saxon women had the
possibility of marrying anyone they chose. Sometimes
marriages were arranged to keep peace between two clans, but
the women still had the right to refuse the proposal.

● Women could own land in this early culture and  land was given
to a prospective wife to persuade her to marry.

● Anglo-Saxon queens and princesses played an important role in
the running of the monarchy.
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● One example of a powerful Anglo-Saxon queen is that of
Cynethryth, the wife of King Offa of Mercia (757–796).

● The only woman known to have ruled in her own right was
Æthelflæd (d. 918), lady of the Mercians, daughter of King Alfred
the Great. Æthelflæd’s exploits are recorded in one manuscript
of the Anglo-Saxon Chronicle. After her husband died, she led
armies against Welsh and Viking forces, and fortified major
centres throughout the Midlands, including Tamworth, Warwick
and Stafford, eventually extending her authority as far as York.

● The Tudor Times (1485-1603), saw little, if any, improvement in
the position of women despite the fact that 1485 to 1603 saw 2
queens,   (Mary 1 1553-1558 & Elizabeth I 1558-1603.)

● For centuries girls had been told and, if educated, that they were
inferior. So by the time, they became women, they would have
acted as if they were inferior to men.

● Both men and women believed that women were inferior to men
and that this was ordered by God.

● Women had no legal rights. ... They didn't have rights to inherit
property. The law actually considered them the property of
either their husband or father.

● Elizabeth 1 was an exception - a great female leader because
she stayed in power for so long. England was able to have a
long period of stability and relative prosperity. This was an
accomplishment at the time as the English people might not
have accepted being ruled by a woman. (She refused to marry,
acting as if she were considering marrying foreign suitors.  By
doing this, she kept other countries from being hostile to
England, while they still thought they had a chance to form an
alliance through marriage with her.)

● During the Victoria era (1837-1901), women’s roles varied hugely
according to class, but all married women (and their property)
came under the ownership of their husbands. The Married
Women’s Property Act of 1882 changed this and married
women were allowed to own property, retain copyright and
earnings and make wills and other legal documents without
their husband’s permission. (Link to Anglo-Saxons)

● Women's suffrage in the United Kingdom was a movement to
fight for women's right to vote. 3 August 1832, this became the
first women’s suffrage petition to be presented to Parliament.  In
1903, Emmeline Pankhurst, formed Women’s Social and Political
Union.  In contrast to the previously peaceful nature of the
movement, they held firmly the belief in “deeds, not words.”
During WWI hundreds of thousands of women entered the
workforce, proving their capabilities. The suffrage movement
finally succeeded through two laws in 1918 and 1928 which
gave increasingly more women the right to vote.

● At the present time, women’s roles and rights vary hugely across
countries and between classes and genders. They should

https://www.bl.uk/people/aethelflaed
http://www.parliament.uk/about/living-heritage/transformingsociety/electionsvoting/womenvote/overview/deedsnotwords/


8

understand that progress has been made, but equality is still not
universal (e.g. gender pay and pension gap, treatment of women
in the media, toxic masculinity -  “boys don’t cry” etc)

To be able to ask and answer
questions through the critical
analysis of a variety of sources

How has the role of women in society changed over time?

Is society more equal now than in other historical periods?

Key Assessment Oracy
Outcome

Across the Key Stage, children create a Horrible Histories style
production, showing the changing role of women across the periods
in history studied.

Each child writes a short summary, reflecting on the question of
whether society is more equal now that in other historical periods.
This can be used to conclude the “Horrible Histories” production.

Geography
Totally Tropical: Mexico

To know why the Earth is like it
is today, how it's changed in
the past and how it's changing
for the future.

● Mexico is located in the continent of North America.
● Mexico City is the capital city.
● Spanish is the most widely spoken language.
● Mountain Range: Sierra Madre and major rivers: Rio Grande

and the Yaqui
● There are 6 main biomes in the world (rainforest, desert, aquatic,

savannah (grassland), forest and tundra. These can be broken
down further eg. forest – coniferous or deciduous, rainforest –
temperate or tropical. But for our purposes we will look at 6.)

● Mexico is approx 35% rainforest.
● There are three main climate zones: topical, temperate and

polar.
● There are two types of rainforest: temperate and tropical.
● Tropical rainforests are located between the Tropic of Cancer

and the Tropic of Capricorn.  They are close to the equator.
Tropical rainforests are hot and humid.

● Temperate rainforests are located mainly in coastal,
mountainous areas between the Tropic of Cancer and the north
polar circle and the Tropic of Capricorn and the south polar
circle

● Rainforests have four main layers: emergent layer (trees pushing
out above the canopy), the canopy (tall trees), understory layer
(everything growing between the forest floor and the canopy)
and the forest floor (ground cover plants and decaying
vegetation).

● This decaying vegetation creates a nitrogen-rich, fertile soil layer
(humus).
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● Each layer is home to different plants and creatures. Most of the
rainforests animal species live in the canopy.

● Climate: Two seasons – wet and dry. Temperatures vary
depending on the area but summers can be extremely hot. This
climate is perfect for creating and sustaining tropical rainforest.

● Who lives in the rainforest and how do they use the land? Today,
most Amerindian tribes live in indigenous reserves called
resguardos, where they practice a lifestyle that integrates both
traditional and modern elements.

● What is deforestation and why does it happen? Direct human
causes of deforestation include logging, agriculture, cattle
ranching, mining, oil extraction and dam-building.

To be able to navigate
successfully, making use of
locational knowledge.

Children can describe the distribution of the tropical rainforest biome by
marking on a map.
Children can locate the rainforest of Mexico and the country’s main
features.

Key Assessment Oracy
Outcome

Chn create and present an infographic.  Uses of the rainforest: the
good, the bad and the ugly.

UK Study: Derbyshire (Mountains, Rivers and the Water Cycle)

To know why the Earth is like it
is today, how it's changed in
the past and how it's changing
for the future.

● Mountains are areas of land that are much higher than the land
surrounding them. They are higher and usually steeper than a hill
and are generally over 600 metres high. They are often found
together in a group called a mountain range.

● Mountain ranges are formed when tectonic plates push together
and force the ground up where they meet. Lone mountains are
usually ancient volcanoes e.g. Ben Nevis in Scotland.

● Mountain ranges in the UK include the Pennines (England), the
Cairngorms (Scotland), Snowdonia (Wales), and the Mourne
Mountains (N, Ireland).

● The Pennines begin in the Peak District, a National Park, mostly in
the county of Derbyshire but reaching into four other counties as
well. The word “peak” doesn’t refer to mountains, but probably to the
name of the Angl-Saxon Pecsaetan tribe that settled there.

● The highest peak in the Peak District is Kinder Scout at 636m. The
Pennines may at one time have been higher than the Alps, but the
softer rock at the top was eroded over time, leaving the granite
base.

● Over a third of the National Park is designated as Sites of Special
Scientific Interest.

● The river Derwent is the county's longest at 66 miles.
● A river is a moving body of water that flows from its source on high

ground, meandering until it reaches another body of water.
● A river flows along a channel with banks on both sides, floodplains

beyond and a bed at the bottom.
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● As rivers flow, they erode - or wear away - the land. Over a long
period of time rivers create valleys e.g Deepdale, where the Derwent
flows,  or gorges and canyons if the river is strong enough to erode
rock. They take the sediment and carry it along with them.

● Rivers are an important part of the water cycle; the process of water
recycling on Earth - water evaporates and transpirates, from bodies
of water and plants, condenses into clouds, falls as precipitation
and returns to the sea.

To be able to navigate
successfully, making use of
locational knowledge.

Children will use maps to  locate the Peak District, a mountain range in
each home nation and key rivers, including the Thames, the Severn and
the Derwent.
Children will learn how contour lines on a map are used to indicate
elevation.

Key Assessment Oracy
Outcome

Children to present a “Visitor’s Guide to Derbyshire” including
information about mountains, rivers and how to be a responsible
tourist.

Art and Design
Mexico - Frida Kahlo and Portraits (watercolour, sketching)

To know about a wide
variety of artistic
techniques, tools and
artists, and appreciate
the value of art in
society.

Frida Kahlo is a significant artist of the 20th century.

A portrait usually refers to a representation in a two-dimensional medium of
a person or animal. A model of a person in three dimensions is usually called
a bust or statue.(KS1 knowledge).

Kahlo repeatedly painted her own portrait, exploring her identity as a woman,
artist, Mexican, disabled person and political activist.

Personal identity is the evolving concept a person develops about
themselves over the course of their life.

Tending plants, flowers and vegetables and cooking were all important parts
of Kahlo’s life and cultural heritage.

Sketchbooks were an essential tool for Kahlo throughout her life - used as a
place to doodle, play with colour, write and sketch.

Chroma refers to the intensity of a colour. Using too much water with
watercolours will affect this.

Artists can communicate their emotions and ideas through their art.

Kahlo’s self-portrait “On the Borderline Between Mexico and The United
States” reveals what she feels about Mexico and the US.
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“The Two Fridas” communicates Frida’s complicated feelings after her
divorce, contrasting the traditional Frida in Tehuana dress with the modern
Frida in European dress.
Frida recorded her own ideas about the meanings of colours, linking each
one with emotions or associations.
“The Frame” is one of Frida Kahlo's most famous self-portraits.  The “frame”
of the work contains flowers and birds, typical of traditional Mexican art, and
thus tells the viewer more about Frida than just the portrait alone.
The human face generally has the same proportions, notably the eyes lie at
the midpoint of the head.

To have experimented
with a wide range of
artistic techniques and
artistic styles, and to be
able to express ideas.

Children will discuss and evaluate a range of portraits by Frida Kahlo initially
looking at the use of colour in the work, discussing the chroma (intensity)
and use of dominant colours (green, red, yellow/gold).

Children will sketch brightly coloured fruits and vegetables native to Mexico.
Working with watercolor, they will use their colour mixing skills to capture the
vibrant colours.

Children will grow brightly coloured fruits and vegetables inspired by Mexico
(they will record the different stages of this process in their sketchbooks).

Children evaluate and discuss “On the Borderline Between Mexico and the
United States” and “The Two Fridas”, focusing on the ideas and emotions
communicated in both works.

Children create their own colour charts, making connections between
colours and emotions or associations.

Children discuss and evaluate “The Frame”, including Frida’s use of vibrant
colour, the meaning of the title, and the use of the frame to further portray
herself.
Chn collect special objects, pictures, items of cultural importance, family
history and stories etc as part of their work on identity.
Children plan and create their own self-portraits, both drawing themselves
and using colour and the frame of their work to represent more about
themselves.
Chn use sketching and watercolour to create their portrait but they can use
various mediums, including collage, to create the frame.

Key Assessment Oracy
Outcome

Children create a self-portrait with a “frame” which makes further revelations
about their identity.

Children discuss their work, explaining their use of colour and how the frame
further reflects who they are.
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Art Inspired by the Environment

To know about a wide
variety of artistic
techniques, tools and
artists, and appreciate
the value of art in
society.

Work by female artists is hugely underrepresented in galleries around the
world; however, women have made art throughout history.
Objects like weavings and clothing have always been associated with
women’s craft -  the 11th century Bayeaux Tapestry, a 270-foot long fabric
document telling the story of medieval Britain, likely woven and embroidered
by women.
A textile or cloth is a flexible woven material consisting of a network of
natural or artificial fibres often referred to as thread or yarn.
Craft is a form of art which generally produces an object that has a function.
Embroidery is the craft of decorating fabric or other materials using a needle
to apply thread or yarn.
A running stitch is a basic stitch which can be used to sew pieces of fabric
onto one another.  Keeping the stitches small and evenly spaced will stop
the fabric from stretching or bunching.
Fine art is a form of art created for its beauty rather than having a practical
purpose.

Barbara Hepworth (1903 - 1975) is one of the greatest sculptures of the 20
century who interpreted the landscape into abstract sculptures.

A sculpture is three-dimensional art made by one of four basic processes:
carving, modelling, casting, constructing.  Sculptures can be made out of
stone, wood, clay or any other material the artist wants to use.

Abstract art does not try to accurately represent a visual reality but instead
uses shapes, colours, forms to express ideas and emotions.
Realistic art is also generally used to describe artworks painted in a realistic
almost photographic way.
Hepworth was fascinated by the curves of nature.

Pelagos (a sculpture by Hepworth) captures the feeling of waves and rolling
hills.

2-D shapes include circles, triangles, quadrilaterals and other polygons and
non-polygons.

Hepworth wanted her sculptures to be in the environment so enabling the
view beyond to be seen.  Her sculptures acted as frames for viewing the
environment.

Photographers also use frames when taking photos.  They create pictures
which draw the eye to a focal point, using aspects of the landscape (e.g.
fences, arches, branches) to “frame” their photo, showing their viewer
exactly where to look.
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Georgia O’Keeffe (1887 - 1986)  developed a style combining abstract and
realistic art.  She is best known for her pictures of flowers, New York
skyscrapers and the landscape of New Mexico, USA.
In 1946 the Museum of Modern Art in New York held a major exhibition of
Georgia O’Keeffe’s art.  It was the first exhibition of work by a woman artist.

“The men liked to put me down as the best woman painter.  I think I’m one
of the best painters.” - Georgia O’Keeffe.
O’Keeffe was inspired by Arthur Wesley Dow. He emphasised the
importance of composition – which means how you arrange shapes and
colours. As O’Keeffe explained: “His idea was, to put it simply, fill a space in
a beautiful way”.  This was a light-bulb moment for her and from then on
she began to experiment with shapes, colours and marks.
Georgia first visited New Mexico in 1916 and fell in love with the dramatic
desert landscape with its rugged mountains.
O’Keeffe painted the Pedernal mountain of New Mexico over and over.
Her painting, Black Mesa Landscape, New Mexico depicts the  hills but,
although we can recognise what it is, it also has a strange and powerful
atmosphere that a photograph of the landscape, or a more traditional,
straightforward realistic painting, wouldn’t have.

To have experimented
with a wide range of
artistic techniques and
artistic styles, and to be
able to express ideas.

Children look at the Bayeux Tapestry.

Discuss why women have historically been more associated with textiles
and crafts than the fine arts.

They begin to practise using a running stitch to attach fabric and other
materials (such as buttons) as well as creating simple embroidery patterns.
Children learn to keep the stitches and tension even.

Children explore the natural environment, taking inspiration from the shapes
and colours they find in nature.

Children recognise and accurately name 2-D shapes in the environment.

Children discuss a range of sculptures by Barabara Hepworth focussing on
what’s the same and what’s different about them.

Children discuss Pelagos in more detail and use it to inspire their own
sculptures.

Children create negative drawings in preparation for creating their own soap
sculptures.

Children take inspiration from the shapes they find in nature to make a soap
sculpture.  They use a variety of tools to carve away soap, leaving the shape
inspired by nature behind.
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Children view the landscape at the allotment from the “frame” of their soap
sculpture.

Children take photos of the landscape at the allotment, considering what
they want their audience to see and how to use aspects of the environment
to “frame” that photo.
Children discuss O’Keeffe’s paintings of the Padernal mountain, using rich
language to discuss the landscape she depicts and emotion she
communicates.
Children look in detail at Black Mesa Landscape, New Mexico.  They discuss
O’Keeffe’s idea of “filling the space in a beautiful way” to this work.
Children capture the feeling of the landscape at the allotment by using
shape and colours to “fill the space in a beautiful way”.
Children return to the idea of textiles (vilene, felt and sewing techniques
including embroidery) as a medium for artistic expression.  They create a
piece of fabric wall art based on O’Keeffe’s Black Mesa Landscape but
reflecting their own impressions of the landscape at the allotment..

Key Assessment Oracy
Outcome

After exploring the local landscape (notably at the allotment) children create a
piece of fabric wall art inspired by the use of shape and colour scene in the work of
Georgia O’Keeffe.

Children discuss their work, explaining how they’ve used colour and shape to
represent the local landscape.

Religious Education: Year 3/4 (Foxes)

What is it like to follow God?

To know about a number of
faiths/religions and be able
to name specific acts of
worship and celebrations
linked to each

● The Bible is a collection of books. It is organised in books,
chapters and verses.

● Stories in the Old Testament happened many years before Jesus
was born and often focus on the friendships between God and
the main characters.

● Stories in the New Testament introduce Jesus and his followers.

● The Old Testament tells the story of a particular group of people,
the children of Israel known as the People of God — and their
relationship with God.

● The People of God try to live in the way God wants, following his
commands and worshipping him.

● They believe he promises to stay with them and Bible stories
show how God keeps his promises.

● God and Noah made a covenant - a promise. Noah agreed to
follow God’s rules and God promised never to flood the Earth
again.
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● In a Christian wedding ceremony, the couple make promises to
each other.

To ask questions to deepen
overall understanding of
different faiths and respect
people of different faiths

What is a pact? Have you ever made one?
How did Noah feel at different parts of the story?
What was it like for Noah and his family to follow God?
What pacts do we have today? What are the consequences if we break
them?
How does a marriage ceremony link to the story of Noah?
God chose a symbol of a rainbow to represent his promise. What
symbols are used in Christian marriage ceremonies?
What is it like to follow God?  (Trusting God, obeying God, believing that
God promises to stay with them and to forgive, and believing that God
will do this.)

Key Assessment (oracy
outcome)

Prepare a short presentation/speech to answer the question.

What is the Trinity?

Why do People Pray? (link Christianity, Judaism, Islam)

Why do Christians call the day Jesus died Good Friday?

What is important for Jews about being part of God’s family?

What influences the Jewish people?

Religious Education: Year 5/6 (Hedgehogs)

How can following God bring freedom and justice?

To know about a number of
faiths/religions and be able to
name specific acts of worship
and celebrations linked to each

• The Old Testament pieces together the story of the People of God.
• The story of Moses and the Exodus shows how God rescued his
people from slavery in Egypt.
Christians see this story as looking forward to how Jesus’ death and
resurrection also rescue people from slavery to sin.
• Christians apply this idea to living today by trying to serve God and
to bring freedom to others; for example, loving others, caring for
them, bringing health, food, justice, and telling the story of Jesus.
Know the 8 key events in Moses’ life:
1)Put in a basket and found by Pharaoh's daughter, Exodus 2:1–10
2,3)The killing of the taskmaster and fleeing Egypt, Exodus 2:11–15
4)Burning bush, Exodus 3:1 — Exodus 4:17
5) The ten plagues, Exodus 7:14 — Exodus 12:32 (select appropriate
parts for your class)
6) Leading the children of Israel out of Egypt, Exodus 12:33–42
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7) Crossing the Red Sea, Exodus 14:1–31 and you could also use
Exodus 15:1–20
8) Covenant at Sinai. This text is very long, so use Exodus 19:3–6
and Exodus 20:1–21.

To ask questions to deepen
overall understanding of
different faiths and respect
people of different faiths

● God rescues the people from Egypt and then makes the
covenant with them. What difference does this make? How
far does God bring freedom and justice in the story of
Exodus?

● Are the Ten Commandments relevant today? What would an
atheist say? ( LInk to Humanism unit Year A)

● Which of the Ten Commandments would be hardest to keep?
● Which Commandment would have the biggest impact on the

world if everyone followed it?

Key Assessment Oracy
Outcome

Explain connection between Moses and the concepts of slavery and
freedom.
Hexagons

In groups write ‘Ten Lessons for Living’, where pupils show what we
can all do to bring more freedom and justice, explaining why these
are good Lessons for Living. See if there are three easy steps that
pupils can take toward justice themselves.

Was Jesus the Messiah?

Why do some people think life is a journey?

What did Jesus do to save human beings?

What can stories and images of deities tell us about Hindu beliefs?

What do Hindus teach their children about God?

Music

KS2 Year B

Songs to Learn Listen and Appraise Music

Mamma Mia (Pop) Dancing Queen by ABBA
The Winner Takes It All by ABBA
Waterloo by ABBA
Super Trouper by ABBA
Thank You For The Music by ABBA
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Stop! (Grime and mixed
styles)

Gotta Be Me performed by Secret Agent 23
Skidoo (Hip Hop)
Radetzky Marsch by Strauss (Classical)
Can’t Stop The Feeling! by Justin Timberlake (Pop)
Libertango by Astor Piazzolla (Tango)
Mas Que Nada performed by Sérgio Mendes featuring Black Eyed Peas

Lean on Me (Gospel) He Still Loves Me by Walter Williams and Beyoncé (Gospel)
Shackles (Praise You) by Mary Mary (Gospel)
Amazing Grace by Elvis Presley (Gospel)
Ode To Joy Symphony No 9 by Beethoven (Romantic – Western
Classical)
Lean On Me by The ACM Gospel Choir (Gospel)

Blackbird (Pop) Yellow Submarine by The Beatles
Hey Jude by The Beatles
Can’t Buy Me Love by The Beatles
Yesterday by The Beatles
Let It Be by The Beatles

Music History B La Quinta Estampie Real anon 13th century (Early Music)
The Arrival Of The Queen Of Sheba by Handel (Baroque)
Moonlight Sonata by Beethoven (Romantic)
Bridal Chorus (Wedding March) by Wagner (Romantic)
Rhapsody In Blue by Gershwin (20th Century)
Einstein On The Beach by Philip Glass (Contemporary)

Musical Skills (practised
throughout the year)

Games, Challenges and Activities to:
● find the pulse (in 2, 3 or 4 time)
● copy back rhythms, including syncopation/off-beat
● copy back one, two and three note riffs by ear and with notation

(crotchets, pairs of quavers, groups of 4 semi-quavers, minims,
semibreves, crotchet rest, minim rest, semibreve rest)

● question and answer using one note, or two or three different
notes

● improvise using one, two or three notes
● create simple melodies using up to 5 different notes and simple

rhythms
● recognise the connection between sound and symbol

Learning musical notation (recognise, play and compose) between 1 and
4 bars:
The notes C, D, E, F, G, A, B + C on the treble stave

Definitions to learn
throughout KS2
(KS1 terms in blue for
revision and use)

Pulse – the regular heartbeat of the music; its steady beat.
Rhythm – long and short sounds or patterns that happen over the pulse.
Pitch – high and low sounds.
Tempo – the speed of the music; fast or slow or in-between.
Dynamics – how loud or quiet the music is
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Melody: Another name for tune
Improvise: To make up a tune and play it on the spot.
Composing: Creating and developing musical ideas and ‘fixing’ them
Performing: Singing and playing instruments for others to hear.
Groove: The rhythmic part of the music that makes you want to move
and dance.
Structure/form/shape:How the sections (verses and choruses etc.) of a
song are ordered to make the whole piece.
Texture: – layers of sound. Layers of sound working together make
music very interesting to listen to
Timbre: the quality and character of the sound of the instruments used:
All instruments, including voices, have a certain sound quality e.g. the
trumpet has a very different sound quality to the violin.
Chord: More than one note played at the same time.
Harmony: Different notes sung or played at the same time to produce
chords.
Unison: Everyone plays or sings the same music at the same time.
Notation: Ways to visually represent music (the link between sound and
symbol).
Phrase: A musical sentence
Ostinato: A short repeated rhythmic or melodic pattern.
Riff: A short repeated phrase, often played on a lead instrument such as
guitar, piano or saxophone
Syncopation: Music with lots of rhythmic variety, often quite difficult. The
strong beats occur in unexpected places.

Other vocabulary to be
familiar with

Keyboard, electric guitar, bass, drums, hook, solo, pentatonic scale,
rhythm patterns, musical style, rapping, lyrics, choreography,
digital/electronic sounds, turntables, synthesizers, by ear, backing vocal,
piano, organ, acoustic guitar, percussion, birdsong, civil rights, racism,
equality.

Design and Technology
Mexican Feast (Cooking)

To know of key designers
and engineers, and the
components of a healthy
diet.

Children learn about the chocolate production including where and how
cacao is grown and processed.
Cacao was first used in Mexico by the Olmec Indians and later by the
Mayans who made a spicy but bitter chocolate drink from it.
Cacao arrived in Europe in the 16th Century where ingredients such as
sugar and cinnamon were added to make the drink more palatable.
The first chocolate bar was invented by JS Fry and Son in the 1830s.
Later in the 19th Century, the Cadbury brothers introduced their boxes of
chocolates.
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Kitchen hygiene (washing hands, equipment and vegetables carefully) is
important to prevent the growth and spread of bacteria (KS1
knowledge).
Brown chopping boards are used for vegetables.
Use two hands when cutting, one to hold the vegetables (with fingers
tucked in like a bear claw) and one to cut the vegetables (KS1
knowledge).
Most vegetables are round or curved in shape.  Cutting them in half
creates a flat surface which can be placed on the chopping board,
making subsequent cuts easier (KS1 knowledge).
A range of fruits and vegetables grow in the tropical climate of Mexico
including avocados, corn, tomatoes, lime, chilli, peppers and tropical
fruits (linked to KS1 knowledge).
Avocados were first cultivated in South Central Mexico around 10,000
years ago.
Guacamole is traditionally made by mashing peeled, ripe avocados and
sea salt. Recipes often call for lime juice, coriander, onions, and
jalapeños.
A taco is a traditional Mexican dish consisting of a small hand-sized
corn or wheat tortilla topped with a filling. The tortilla is then folded
around the filling and eaten by hand.
A taco can be made with a variety of fillings, including meat, beans,
vegetables, and cheese, allowing for great versatility and variety. They
are often garnished with various condiments, such as salsa, guacamole,
or sour cream, and salad.
Tacos are a common form of antojitos, or Mexican street food, which
have spread around the world.
Roasting vegetables caramelises their natural sugars, intensifying the
flavour.
Rolling a lime before juicing helps to extract the juice.
Most vegetables can be easily chopped but some are more suited to
shredding (lettuce) or mashing (avocado).
Herbs (such as coriander)  and spices (such as chilli and cinnamon) add
flavour to food.

To be able to use a wide
variety of tools to create a
planned outcome which
solves a problem.

Chn harvest vegetables from the allotment.
Chn practise good hygiene when preparing food.
Chn practise cutting and shredding vegetables using two hands the bear
paw grip.
Chn prepare a range of Mexican inspired dishes
Chn learn new techniques including mashing (avocado); juicing (limes);
shredding (lettuce); roasting (vegetables).
Chn learn how to make guacamole.
Chn prepare Mexican vegetables for roasting.
Chn design and prepare a salad to accompany their taco meal.

Key Assessment Oracy
Outcome

Children will prepare (and plan parts of) a Mexican inspired meal.

https://en.wikipedia.org/wiki/Mexico


20

Construction and Mechanics (Fairground Rides)

To know of key designers
and engineers, and the
components of a healthy
diet.

A prototype is a model of a product which helps to ensure that it will
work and meet the customer’s needs.
There are six simple machines: lever; wheel and axle; inclined plane;
screw; wedge; pulley.
Machines are useful because they allow a force to be transferred from
one place to another.
A pulley is a rope or wire looped over something (usually a wheel).
Pulleys change the direction of a force and therefore make it easier to
move or lift heavy things (examples include lifts, cranes, roller blinds,
curtains and exercise/ weight machines).
The force goes down on one end and is transferred to moving up the
load on the other end.
Pulley wheels and drive belts can be used to create different rotational
movement.
An axle (or spindle) attaches the wheels together. Wheels make it
easier to move heavy things along (KS1 knowledge).
The axle can turn on a horizontal or vertical plane.
‘Mechanical’ means you make it work using your hands; ‘Electrical’
means you make it work with a battery or by plugging it in (KS1
knowledge).
An electric motor will produce rotating movement.
In the electric-powered wheels like the London Eye and desk fan, the
power goes into turning the axle which makes the larger wheel turn
around.
There are rules for working in the construction area.
Safety goggles are worn when working with tools to protect eyes.
Carry tools by the handle, at your side.
There are different types of saw: a hacksaw, a cross-cut saw and a
Japanese (two handed) saw.
Stripwood is a versatile material which has planed, square edges.
Reinforcing joins makes them more stable.
Materials need to be carefully considered to create a sturdy structure
which is light enough for the motor to turn.
Fred Fowle was a 20th Century fairground artist who was known for his
use of 3-D lettering, bright colours and exciting designs.

To be able to use a wide
variety of tools to create a
planned outcome which
solves a problem.

Chn examine a range of simple machines (lever; wheel and axle;
inclined plane; screw; wedge; pulley) considering how they work.
Chn move from a general discussion of simple machines to looking at
fairground rides which use pulleys and wheels and axles to operate.  If
possible, they visit a real fairground.
Chn make and investigate pulley systems to lift loads, initially without a
wheel.
Chn investigate pulley wheels and drive belts to study rotational
movement.  They observe which way the axle/spindle turns.  They
observe that twisting the belt through 180o can reverse the direction of
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rotation.  They observe whether the spindle is turning on the horizontal
or vertical plane and work out how to change this.  (Classes have
pre-made models to facilitate this).
Chn investigate how to attach a motor to the pulley system.
Chn investigate the force acting on the motor and the axle/spindle.
What happens if the drive belt is too slack?  Does it need to be taut?
In groups children decide whether to make a big wheel or a carousel.
Chn investigate how to join two pieces of stripwood to create a strong
join (links to work on creating perpendicular joins to make bug boxes).
Chn create a frame to house the motor for their fairground ride
prototype, using stripwood cut to length and reinforced joins.
Children use clamps to hold wood securely before cutting.

Children experience using the different types of saw (hacksaw,
cross-cut and Japanese).

Children use a saw safely to cut pieces of wood to size.
Chn use junk modelling and other craft materials to create their
prototypes, ensuring that the structure is sturdy but light enough for
the motor to turn.
Chn take inspiration from Fred Fowle and other fairground artists to
decorate their rides.
Chn evaluate their prototypes.

Key Assessment Oracy
Outcome

Chn create a prototype for a fairground big wheel or carousel, drawing
on their knowledge of forces from science.  If possible their customers
could be children and their parents from our travelling community.
Prototypes could be shared via an exhibition or via Google Classroom.
Chn discuss, explain, evaluate and answer questions about their
designs.

Irrigation and Drainage

Design and make a water harvester.

Detail to follow.
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Personal, Social, Health and Economic Education (PSHE)
Mental Wellbeing (Year 3/4)

To be able to take good
decisions about one’s own
health, wellbeing and
safety (knowledge)

● Mental and physical well being are part of normal life.
● Positive relationships, doing the things we enjoy, physical exercise,

a healthy diet and sleep and being outside help us to have good
mental wellbeing.

● There are a range of different emotions that all humans experience
(these can be broadly classified as feeling: happy, sad, angry,
worried/fearful and embarrassed).

● Some emotions (e.g. surprise) can be positive or negative.
● Emotions can be experienced in varying degrees.
● We have a physical reaction to emotions.
● There are four zones of regulation (blue = low mood, green = calm

and focused, yellow = over- stimulated and red= overwhelmed).
● Our behaviour reflects our emotions.
● We can respond to our emotions with expected or unexpected

behaviour.
● Behaviours can have an impact on the way other people feel, think

and respond.
● Empathy is the ability to understand, share and understand the

feelings of others.
● Acts of kindness contribute to the wellbeing of others and

ourselves.
● There are expected classroom and whole school behaviours to

follow.
● Emotions are triggered by experiences and situations and can

cause us to move zones.
● There are strategies to use to regulate our emotions (return to the

green zone)
● We can ask trusted adults (family, friends, adults in school and

doctors) to help us with our mental health.
To be able to take good
decisions about one’s own
health, wellbeing and
safety (skill)

● Chn can identify and name different emotions using a varied
vocabulary.

● Chn make positive connections between things they enjoy and
feeling good.

● Chn can use vocabulary to describe the intensity of an emotion.
● Chn can match their emotions and those of others to the

appropriate zone.
● Discuss how different behaviour make others feel (good thoughts

vs uncomfortable thoughts)
● Chn understand how expected classroom behaviour impacts

others.
● Chn recognise triggers that lead them and other to the blue, yellow

and red zone, and therefore make links between triggers and
behaviours.

● Chn have a range of breathing, self-care and talking strategies to
regulate their emotions.
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Mental Wellbeing (Year 5/6)

To be able to take good
decisions about one’s own
health, wellbeing and
safety (knowledge)

● Mental and physical well being are part of normal life.
● Mental Wellbeing is a spectrum which we move within.
● Positive relationships, doing the things we enjoy, physical exercise,

a healthy diet and sleep and being outside help us to have good
mental wellbeing.

● There are a range of different emotions that all humans experience
(these can be broadly classified as feeling: happy, sad, angry,
worried/fearful and embarrassed).

● Some emotions (e.g. surprise) can be positive or negative.
● Sometimes people express ‘false emotions’ for a range of reasons.
● Emotions can be experienced in varying degrees.
● It can be possible to experience multiple emotions or be in

different zones at the same time.
● We have a physical reaction to emotions.
● There are four zones of regulation (blue = low mood, green = calm

and focused, yellow = over- stimulated and red= overwhelmed).
● Our behaviour reflects our emotions.
● We can respond to our emotions with expected or unexpected

behaviour.
● Behaviours can have an impact on the way other people feel, think

and respond.
● Empathy is the ability to understand, share and understand the

feelings of others.
● Acts of kindness contribute to the wellbeing of others and

ourselves.
● There are expected classroom and whole school behaviours to

follow.
● Emotions are triggered by everyday or life experiences and can

cause us to move zones.
● There are strategies to use to regulate our emotions (return to the

green zone).
● We can ask trusted adults (family, friends, adults in school and

doctors) to help us with our mental health.

To be able to take good
decisions about one’s own
health, wellbeing and
safety (skill)

● Chn can identify and name different emotions using a varied
vocabulary.

● Chn make positive connections between things they enjoy and
feeling good.

● Chn can use vocabulary to describe the intensity of an emotion.
● Chn can match their emotions and those of others to the

appropriate zone.
● Discuss how different behaviour make others feel (good thoughts

vs uncomfortable thoughts)
● Chn understand how expected classroom behaviour impacts

others.
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● Chn recognise triggers that lead them and other to the blue, yellow
and red zone, and therefore make links between triggers and
behaviours.

● Chn have a range of breathing, self-care and talking strategies to
regulate their emotions.

Respectful Relationships

● the importance of respecting others, even when they are very different from them (for

example, physically, in character, personality or backgrounds), or make different choices or

have different preferences or beliefs

● practical steps they can take in a range of different contexts to improve or support respectful

relationships

● the conventions of courtesy and manners

● the importance of self-respect and how this links to their own happiness

● that in school and in wider society they can expect to be treated with respect by others, and

that in turn they should show due respect to others, including those in positions of authority

● about different types of bullying (including cyberbullying), the impact of bullying,

responsibilities of bystanders (primarily reporting bullying to an adult) and how to get help

● what a stereotype is, and how stereotypes can be unfair, negative or destructive

● the importance of permission-seeking and giving in relationships with friends, peers and

adults

● that bullying (including cyberbullying) has a negative and often lasting impact on mental

wellbeing

● isolation and loneliness can affect children and that it is very important for children to

discuss their feelings with an adult and seek support

Caring Friendships

● how important friendships are in making us feel happy and secure, and how people choose

and make friends

● the characteristics of friendships, including mutual respect, truthfulness, trustworthiness,

loyalty, kindness, generosity, trust, sharing interests and experiences and support with

problems and difficulties

● that healthy friendships are positive and welcoming towards others, and do not make others

feel lonely or excluded
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● that most friendships have ups and downs, and that these can often be worked

through so that the friendship is repaired or even strengthened, and that resorting to violence

is never right

● how to recognise who to trust and who not to trust, how to judge when a friendship is

making them feel unhappy or uncomfortable, managing conflict, how to manage these

situations and how to seek help or advice from others, if needed

Drugs, Alcohol and Tobacco

● the facts about legal and illegal harmful substances and associated risks, including smoking,

alcohol use and drug-taking

Internet Safety and Harms

● that for most people the internet is an integral part of life and has many benefits

● about the benefits of rationing time spent online, the risks of excessive time spent on

electronic devices and the impact of positive and negative content online on their own and

others’ mental and physical wellbeing

● how to consider the effect of their online actions on others and know how to recognise and

display respectful behaviour online and the importance of keeping personal information

private

● why social media, some computer games and online gaming, for example, are age restricted

● that the internet can also be a negative place where online abuse, trolling, bullying and

harassment can take place, which can have a negative impact on mental health

● how to be a discerning consumer of information online including understanding that

information, including that from search engines, is ranked, selected and targeted

● where and how to report concerns and get support with issues online

Online Relationships

● that people sometimes behave differently online, including by pretending to be someone they

are not

● that the same principles apply to online relationships as to face-to-face relationships,

including the importance of respect for others online including when we are anonymous

● the rules and principles for keeping safe online, how to recognise risks, harmful content and

contact, and how to report them
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● how to critically consider their online friendships and sources of information

including awareness of the risks associated with people they have never met

● how information and data is shared and used online

Service

● the benefits of physical exercise, time outdoors, community participation, voluntary and

service-based activity on mental wellbeing and happiness

Changing Adolescent Body

● key facts about puberty and the changing adolescent body, particularly from age 9 through

to age 11, including physical and emotional changes

● about menstrual wellbeing including the key facts about the menstrual cycle

Sex Education: Human Body (Year 3, 4 and 5)

● to recognise the main external parts of the bodies of humans, including scientific names for

sexual parts

● be able to use the scientific terms penis, testicles, breast, vagina, vulva and explain which

parts are male and which are female.

Sex Education: Year 6

● to know about the facts of the human lifecycle, including sexual intercourse

● be able to describe the main stages of how a baby is made, using scientific vocabulary.

Computing

Y3 Understand that computers
accept inputs and produce
outputs and give examples.

Understand how computers
can be linked to form a local
network.

Be aware of some of the uses
of the internet and describe
when they are, and are not,
using online technologies.

Create programs to
accomplish specific goals:

- using an increasing range
of digital devices and
applications.

- exploring and
understanding the impact
of changing instructions.

- using sequence and
repetition

Pupils are confident and
creative users of technology.
They are beginning to make
informed choices about the
appropriateness of digital
content they access and
create, using an increasing
range of digital resources and
devices

Pupils identify, collect and
manipulate different types of
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- decomposing problems
both on and off screen

using the principles of logical
reasoning in order to resolve
problems.

data (e.g. numerical data from
science experiments, words,
still and moving images etc.)
which they present as
information, showing a greater
awareness of purpose and
audience.

Pupils become more
discerning in their choice of
search technology to
accomplish specific goals.
They understand the need for
efficiency when conducting
searches, choosing keywords
carefully.

Y4 Understand the role of web
browser when viewing web
pages and explain how to find
web pages.
Understand the difference
between the internet and the
world wide web.
Recognise and describe some
of the services offered by the
internet, especially those used
for communication and
collaboration.

Create and debug programs.
- use sequence and

repetition.
- refine algorithms to

improve efficiency
- control or simulate

physical systems

Begin to explore and notice
the similarities and
differences between
programming languages and
use this knowledge to help
them create and debug
programs efficiently.

Pupils are confident and
creative users of technology.
They are beginning to make
informed choices about the
appropriateness of digital
content they access and
create, using an increasing
range of digital resources and
devices

Pupils identify, collect and
manipulate different types of
data (e.g. numerical data from
science experiments, words,
still and moving images etc.)
which they present as
information, showing a greater
awareness of purpose and
audience.

Pupils become more
discerning in their choice of
search technology to
accomplish specific goals.
They understand the need for
efficiency when conducting
searches, choosing keywords
carefully.

Y5 Understand how computer
networks work and know that
the internet is a collection of
computers linked together.

Create, deconstruct and refine
programs to accomplish
specific goals.
- improve efficiency

Pupils are confident, capable
and creative users of
technology, selecting and
making effective use of digital
resources and devices for
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Deepen understanding of
differences between the
internet and the world wide
web and understand that the
web is just one of the services
offered by the internet ( as
well as e.g. email and VoIP
services)

- use selection within
programs

- use a range of simple
inputs and outputs to
control or simulate
physical systems.

Use logical reasoning to
explain how some algorithms
work and to detect and correct
errors in programs.
They independently employ
strategies to solve problems.

purpose and effect. They
create programs, systems and
digital content, thinking
carefully about aesthetics,
functionality and impact on
the user.

They identify, collect and
analyse different types of data
(e.g. Numerical, words,
images, video etc.) which they
manipulate and re-present as
information for a variety of
audiences and purposes.

Pupils are discerning in
evaluating digital content.
They use search technologies
effectively to respond to
enquiries and support their
learning.

Y6 Begin to understand how data
travels across networks in
packets and how these can be
broken up and reconstructed.

Appreciate how search results
are ranked, including an
understanding of the role of
‘relevance’ and ‘importance’ in
finding and presenting results.

Deconstruct, improve and
create programs including:
- using selection and

working with variables.
- using the principles of

logical reasoning
- challenging themselves by

making simple programs
increasingly complex and
employ a variety of
strategies to solve
problems.

Explain why they have
structured algorithms as they
have and describe the effect
this has on a program.

Pupils are confident, capable
and creative users of
technology, selecting and
making effective use of digital
resources and devices for
purpose and effect. They
create programs, systems and
digital content, thinking
carefully about aesthetics,
functionality and impact on
the user.

Identify, collect and analyse
different types of data (e.g.
Numerical, words, images,
video etc.) which they
manipulate and re-present as
information for a variety of
audiences and purposes.

Pupils are discerning in
evaluating digital content.
They use search technologies
effectively to respond to
enquiries and support their
learning.
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Physical Education
Year 3/4 (Foxes Class)

● Games: Ball Handling Skills

● Gymnastics: Patterns and Pathways

● Games: Striking and Fielding

● Gymnastics: Principles of Balance

● Games: Hockey

● Dance

● Games: Netball

● Tennis

● Athletics

● Fitness

● Swimming

Year 5/6 (Hedgehogs)

● Games: Football

● Gymnastics: Pair Composition

● Games: Tag Rugby

● Gymnastics: Body Symmetry

● Games: Hockey

● Dance

● Games: Netball

● Tennis

● Athletics

● Fitness

● Swimming

French

To be able to communicate
effectively with someone in
French

● Look at le/ l’ / la / les and un /une/ des
(That le, la and les are the french equivalents for the. As French
makes a distinction between "masculine and feminine objects",
people use le for masculine things/persons and la for feminine
things/persons. However, in the plural, only les is used whatever the
gender is)
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● To describe hair & eyes: Tu as les yeux de quelle couleur? J'ai les
yeux bleus, verts, marron, gris.  Comment sont tes cheveux? J'ai
les cheveux
noirs/blonds/gris/roux/bruns/courts/longs/mi-longs/raides/
bouclés/ondulés

● To describe Les vêtements (clothes) . La jupe, les pantalons, la
robe, la chemise,

● Describing weather
Quel temps fait-il? - What is the weather like?
le temps - the weather
la météo - the weather forecast

● Sports & hobbies- Quels sports fais-du?
Je joue au / Je fais de
Introduce longer sentences: le lundi je joue au tennis

● Likes/ Dislikes-  J'aime, Je n'aime pas, J'adore, Je déteste
To know about French
culture

● Sport in France- rugby, football, cycling (Le Tour de France)
● Food in France (les baguettes, le vin, le fromage, les crêpes etc)

Key Assessment Oracy
Outcome

Listen attentively and show understanding by joining in and
responding
Ask and answer questions
Express opinions and respond to those of others
Speak in longer sentences


